
Introduction
T

he educational material presented here is part of the adult literacy program under the name “Learning for Action”–Institution and Operation of Adult Education Centers (ΚΕΕ), which was commissioned by the Institute for Continuing Adult Education (IDEKE) (Greek Ministry of National Education and Religious Affairs) and was carried out through the years 2003-2005.

The main objective of the program was the enhancement of active citizenship. Following the view that literacy is a socially situated practice, we did not adopt literacy’s most limited interpretation, i.e. as a series of skills and a prerequisite for entering the labor market and for enhancing the economic development of a country, which is dominant in political and mass media discourse. Our endeavor, in this sense, consisted in designing effective literacy activities that could promote active and socially aware citizenship, that is citizens who not only know their rights, but are also able to exercise them, to express themselves and to put issues into question. The above perspective focuses on the importance of literacy for the empowerment of active citizenship.

In particular, the program was not only aiming at familiarizing students with language practices related to different areas of public and private sphere (“action fields”)
, but also at helping them understand how meanings are construed through language, how meanings vary in relation to different semiotic systems and how written language is interrelated with systematic knowledge, whereas, on the same time, at helping them evaluate, criticize and suggest alternative literate practices. A literacy teaching program of this kind combines the awareness of language use as a social practice with the metalanguage instruction, largely but not exclusively
 inspired by the pedagogy of multiliteracies (The New London Group 2000). 
The texts which were used for the teaching purposes were authentic (for example bills, applications for credit card issue, promotional brochures, TV guides, labor contracts, maps, road signs etc.) defined by each thematic unit as well as by the students’ literacy level. Our aim was not only to familiarize the students with such texts but also to make them conscious of their embedded cultural aspects.

Organization of the educational material

In our material each action field comprises of several thematic units. For example the thematic unit “services” provides teaching material related to credit cards, bank loans, social insurance, private insurance, tax payment etc. Each unit includes the teaching material for the students and the material designed for the tutors with a special column with guidelines and suggested questions. This pedagogic device, apart from “scaffolding” the conversation between tutors and students, was persistently asked by tutors, since written instructions are a characteristic of Greek mainstream school practice.
The aim of each unit, which is clearly stated in the teaching material, is dual: on the one hand to familiarize the learners with the communicative and linguistic practices concerning the specific field and the effective usage of relevant authentic texts and on the other hand to develop learning strategies and metacognitive abilities as well as to critically evaluate these practices.
Each unit of our teaching material was structured in an open and evident for the students pacing which is outlined as follows
:

· 1. I discuss about my experience (often through a scenario). At this initial pace, the students are engaged with the topic through discussion of their previous experiences, its renegotiation in relation to the texts or the pictures and the evaluation of the available resources. It is related to the “situated practice” as “the utilization of all the available discourses, including those from the students’ lifeworlds” (Kalantzis and Cope 1999, 674).

· 2. I compare and classify. At this pace the focus is on the development of metacognitive abilities as well as the awareness of learning strategies: systematic observation, identification, comparison, classification, categorization etc., which, furthermore, are components of the semiotic processes towards systematic knowledge of the events, entities and facts of the world (Painter 1999). Emphasis is also given on the visual mode of representation (images, figures, tables etc.), so as to realize the differences of texts’ spatial organization. The aim is to make students aware of the semogenic potential of both the visual and the written mode. Following the New London Group (2000, 32), this pace represents a typical overt instruction component.

· 3. My aims. In this pace students are encouraged to discuss and negotiate the ways in which the available texts are to be used and the objectives they are to serve.
· 4. Unlocking texts. This is the main area of the metalinguistic elaboration of the texts, considered to be a crucial feature of linguistic design (Kalantzis and Cope 1999, The New London Group 2000) and is related to overt instruction and critical framing. This pace aims at making students realize the semiotic and semantic potential of language through which the students become aware of how texts are structured in specific genres and how to use lexicogrammatical resources in order to produce texts. As it is the focus of our paper, it is illustrated by detailed examples in the following section.
· 5. I extend my experience. This pace comprises of every type of activity in which the students make use of the knowledge they have obtained by applying it to different contexts in a composite or critical way. Students are not only able to produce texts of different genres, but are also aware of how meaning and consequently knowledge is produced and are empowered to evaluate, criticize and suggest alternative literate practices. It is related to ‘transformed practice’ (The New London Group 2000) in which communicative practices, meta-abilities etc. are used in new contexts in order to create meaning.
6. I evaluate my aims. At this pace students evaluate their performances and the aims they have set both in personal and in-group level and set new relevant aims to accomplish. 
The linguistic model:  “unlocking texts”

The point of departure of our proposal is educational linguistics, as developed within Systemic Functional Linguistics (SFL), i.e. the view of language as a social practice that shapes our ideas, our points of view, our values and our ideologies (Halliday 1978, 1993; Halliday and Hasan 1989, Halliday and Matthiessen 2004). By “unlocking texts” we tried to make students aware that different lexicogrammatical choices produce different meaning constructions and that their function is related to the topic, the objective and the participants. Thus, language resources meet social objectives and, therefore, are ideologically loaded. 
Through the view of language as a resource for meaning making, language itself is examined for its semiotic and semantic potential, i.e. for what the speakers/writers mean (and why) when they elaborate their texts, how they extend the limits of the texts themselves and how they transform the meaning of the already existing texts by changing their “wording”. Therefore, the differentiation of the texts in relation to the context of situation not only entails different “wordings” but also creates different social, cultural and ideological meanings (Halliday and Hasan 1989, Hasan 1996).
The context of situation is realized in three parameters (field, tenor and mode) which in turn are realized in the semantics of the text, i.e. in the three metafunctions: ideational, interpersonal and textual.

Field refers to both the kind of social activity that is taking place and the topic. Semantically, field is realized through the ideational and the logical metafunction, which is considered a theory of human experience (Halliday 1999, Halliday and Matthiessen 1999), and is lexicogrammatically realized in the transitivity system, which includes the participants, the types of verbal processes and the circumstances.

Tenor refers to the relations established in the text (either discursive or social roles and statuses of the participants involved in the language event). For example, the degree of intimacy between the participants or power relations are only some of the factors that affect the linguistic choices of tenor. Semantically, tenor is realized through the interpersonal metafunction, which is lexicogrammatically realized through the mood/modality system and appraisal.

Mode refers to the role that language is playing within a context, to the symbolic organization of the text, the channel, the medium etc. (Halliday & Hasan 1989, 57-59). Mode is realized through textual metafunction, lexicogramatically realized mainly through the theme/rheme and given/new system.

As far as our educational proposal is concerned, we have to note that our intention was not to teach lexicogrammar in an extensive way, but to work on metalanguage and basically on its functionality in regard to meaning making. Moreover, the fact that systemic functional grammar has not yet provided a full description of the Greek lexicogrammar made us use both traditional and functional systemic grammar patterns. Thus, even though we basically drew upon the semantic characteristics of the SFG description, we couldn’t avoid the use of certain traditional grammar terms, seeing that they wouldn’t work as obstacles or generate contradictory interpretations (for example, verb, noun, adjective, but also noun phrase, verb phrase, nominalization etc.). 
“Unlocking texts”: Examples from our teaching material
Through “unlocking texts” the students engage in courses of action, which lead them to discover the possibilities provided by language resources in order to construe or modify meanings. However, at the same time, students become aware of the more typical aspects of lexicogrammar. This engagement allows them to become familiar with reflection and critique towards the related messages, as they become aware that alternative ways of language use result in different systems of meaning.
The following activities illustrate some examples of our metalanguage instruction
 focusing on lexicogrammar that (a) construes ideational meanings and therefore focuses on transitivity system, and (b) enacts interpersonal meanings and focuses on mood/modality system. 

Ideational metafunction – transitivity system

1.  Classified advertisements

Action field: Work place: basic skills; low level
The aim of the activity is to make students aware of the meaning potential of different choices in lexicogrammar, even with seemingly “innocent”, informative texts, such as job offering or job searching classified advertisements in newspapers. 
· Find the adjectives used in the classified advertisements and write them down next to the nouns.
· In which classified advertisements can we see adjectives (for example “competitive package”, “productive labor”, “good knowledge of English”)?  
· What is their use? Is it possible that some of them are not necessary?
· Compare the classified advertisements which contain adjectives with those that do not.
· What other basic differences can we find regarding the receivers of the advertisement?
When the students realize that adjectives are absent in classified advertisements that refer to low-skilled jobs, unlike what is common for high-skilled professions, they become aware of the different meanings construed regarding the kind of the profession and the interactants of the advertisement. 

2. Application for credit card issue
Action field: Services; middle level
The following activity is from the “credit cards” unit, which contains various types of texts related to this specific action field. The aim of the unit is to enable students realize that the choice between the use of verbs and nouns is associated with the representation of the inner and outer world, with knowledge and belief systems and that it generates different communicational results.
· In the titles of the units and sub-unit of the contract text we can see the use of nominalization -that is the conversion of verbs into nouns- through which the result of the action is highlighted. Replace the nouns in the subheadings with verbs, focusing on the “Function as a credit card” unit. 
	Nouns
	Verbs

	Possibilities of using
	How it can be used

	
	

	
	


· Is there a difference on how you comprehend the text? Does the text seem easier to understand now, and why?

Through this activity, the students understand the function of nominalization, i.e. the conversion of verbal processes into nouns, which is a basic characteristic of administrative and scientific discourse (Halliday 1998, Halliday and Matthiessen 1999). Understanding the function of nominalization allows the students to comprehend the broader phenomenon of grammatical metaphor within logogenesis and its semantics (Halliday 1998, 1999; Halliday and Matthiessen 1999). In particular nominalization, which is one of the typical characteristics of written language, construes a stable and still world, conceals the actor, and often results to the concealment of social relations. On the contrary, the use of verbal processes construes a fluid, instable world where actors and events are apparent. 

3. Critical reading of newspapers

Action field Mass Media; middle level 
The aim of the following activity is to develop students’ ability for reflection and critical negotiation of the meanings, in this case in media discourse. That is, to make students realize that linguistic choices construe the representation of events.
· Examine the titles that refer to the news item above. How the act of the assassination of the Palestinian leader is described? Can you find any differences concerning the choice of the descriptions?  
1. Yassin’s execution adds fuel to the fire of fanaticism. Insecurity feelings dominate Western World. Arab rage, Al-Qaeda threats of revenge (text1
).
2. Sharon gives rise to terror domino. Al-Qaeda’s retaliation everywhere (text 2).
3. “Revenge” in every corner of the world. Hamas’ leader assassination- bomb (text 3).
4. Criminal Sharon makes Middle East explode. Everyone, except USA, denounces sheikh Yassin’ s assassination (text 4).
5. They threaten with retaliation acts for the death of Yassin. 200.000 Palestinians buried their leader (text 5). 
As students focus on the different lexical choices that describe the same event, they realize that each of them creates a different representation of the event. (For example, in texts 2, 3, 4 the term “assassination” is used, whereas in text 1 the term “execution” is used. In text 5 the term used is “death”, where the sense of “violent killing” is absent).

The aim of the following activity is similar: Here, the students realize that alternative ways of linguistic realization lead to different meaning constructions, by finding which texts hold Sharon responsible for the events (through the verbal processes in which he is the actor) and which do not. 

· In which of the above titles Sharon is held responsible for the event, and in which he is not?
· Rephrase the titles of texts 1, 3 and 5 in order to denote Sharon’s responsibility.
Interpersonal metafunction – mood/modality system

4. Letters of correspondence regarding credit cards

Action field Services; middle level
These activities aim to shed light to interpersonal meanings that are enacted through certain lexicogrammatical choices and to the alternative ways of language use that result to different interpersonal relations between the interactants. For example, to help students realize that the use of imperative mood or the absence of politeness indicators enact different relationships.
· Observe the way in which the verbs in the text are phrased, for example “We would like to inform you”. How do these choices affect the relationship between the involved interactants - the writer and the receiver of the message?

· Think of alternative ways to phrase the verbs and note their possible effect on the relationship between the involved parts.

The following questions, which are related to the same text, have a similar aim, i.e. understanding alternative ways of meaning making.

· In which part of the text the penalties entailed in case one doesn’t pay his/her bill are mentioned and how is this phrased? Do you believe that the penalties are phrased in a rigid way?

· With which linguistic modes is the rigidity of the penalties mitigated? Mention specific linguistic elements that would lead to that effect (conjunctions, verbs, adverbs etc).

The awareness of the semantic diversity allows for conscious reflection and critical approach to the texts, which are the aims of our literacy program. 

5. European citizens’ rights: Travelling

Action field Civil rights; middle level 

The students realize the linguistic modes through which rights and obligations are stated, and understand how these lexicogrammatical choices enact interpersonal relationships between the interactants involved in a communicative situation.
· By skimming through the text, find the linguistic elements (for example, verbs, nouns, etc.) through which the rights and obligations of a European citizen are stated. Write down some examples.

	Rights
	Obligations

	As members of your family, they have the right to…
	You would have to ask for a residence permit

	
	

	
	

	
	


· Which one (right or obligation) is stated more frequently and through a wider variety of linguistic modes?
· Based on the above, describe the image construed in the text concerning the European citizen.
Students realize how the elements of the mood/modality system function and how choice is significant within the language system. In other words, they realize that the choice of alternative wordings enacts different relationships between the participants, in this case between the writer and the receiver of the message.

· In subunit “Conflicted interests with an administrative authority”, point out the verbal types that state incitement, ability and possibility.
	Incitement
	Ability
	Possibility

	We recommend that you address…
	You can make a complaint
	… you have the possibility for remuneration

	
	
	

	
	
	

	
	
	


· Can you describe how these verbal types enact the relationship between the writer and the receiver of the message?
· Think of alternative ways to rephrase verbal types and evaluate their different impact on the relationship of the interactants.

6. Credit cards promotional leaflets 

Action field Services; middle level
The aim of this activity is to help students realize that the use of a particular lexicogrammatical choice –in this case the use of the second person pronoun– construes social relations and roles.

· In the texts verbs in second person (“you”) are often used. Observe in which units these verbs are mostly used and note some.
· Can you think of similar social situations where the second person pronoun is used to attract readers/listeners?
More specifically, in this activity students can realize that the use of this person is rather common in advertisements, since in this way readers are addressed in an immediate way and, consequently, their personal involvement is achieved. Therefore, the main objective of the texts –which is the promotion of specific products– is met. Another aim of the activity is to help students recognize similar social situations, aiming at their personal involvement in order to be able to deal with them critically.

Conclusions

In our endeavor we have drawn from the pedagogy of multiliteracies developed by The New London Group and the SFL’s theory of lexicogrammar in order to design educational material aiming to enhance active citizenship through literacy practices. The pacing of meaning design we propose –which can be associated with “situated practice, overt instruction, critical framing, transformed practice” (The New London Group 2000)– has been a useful tool for developing students’ empowerment as producers of meaning. By these means, the metalanguage instructions we suggest help them understand language’s meaning potential through the different choices in lexicogrammar.

count someone in (for something) and count someone in (on something);count someone in
to include someone as part of something. Please count me in for the party. Do count me in on it. Count in everybody who said they would attend.
See also: count
count something in
to include something in a count of something. Did you count the tall ones in? Did you count in the tall ones in the corner?
In particular, the SFL model entails –or, even better, requires– specific literacy processes that allow to / taking account of /count in “how and why something can be said differently” within the frame of language description, therefore metalanguage instruction becomes a crucial part of teaching multiliteracy. Following SFL’s view of language as a semogenic system and as a social practice, that is a theory of grammar which examines both the socio-cultural and the semantic and formal level, we were able to incorporate the social dimension into the metalanguage instruction, which formalistic theories, that regard language as an autonomous system, cannot achieve.

This approach to language allowed us to deal with the general objective of the program: the development of literacy activities that not only aim at helping the students recognize, act, and become familiar with texts that are socially situated in different ways, but also –and mainly– at enabling them to reflect, to criticize and to create their own, eventually alternative, texts.

In our proposal there are not clear boundaries between available designs of meaning, their systematic and conscious understanding (metalanguages), their critical interpretation in relation to their contexts and their redesigning in other contexts. Thus, our educational material did not support the distinction between functional and critical literacy –a distinction which has triggered many debates (see Hasan 1996). 

To conclude, an adult literacy program lays on adults’ interests, experiences, prior knowledge etc. that constitute a solid basis on which a literacy program with clear and visible objectives can be grounded more easily compared to more conventional literacy teaching and learning. In our case, students’ experience on different discourses and texts has been fully utilized, allowing for a great variety of genre and discursive approaches. However, we claim that such literacy approach offers a great deal of opportunities for open-ended literacy materials which can be construed and enriched by students of more conventional academic levels and with differently situated texts.
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APPENDIX

Action field: Bank services, medium literacy level 

Thematic unit: Credit cards – advertising leaflets

Designed by Marianna Kondyli and Christina Lykou



	{For the students}

The aim of this unit is the familiarization with communicative and linguistic practices concerning credit cards.

More specifically, the aim is the understanding and the effective use of authentic texts that one can meet during the process of credit card issue, such as:

· Advertising leaflets promoting credit cards

· Application forms for credit card issue
· Letters of correspondence with the bank regarding, for example, delayed account payment.

At the same time, the aim is:

· The development of learning strategies and metacognitive abilities.

· The critical evaluation of these banking services, so that the learners do not confine themselves at the simple reproduction of these practices.
1. I DISCUSS ABOUT MY EXPERIENCE
We talk about our experiences –personal or others’– concerning credit cards issue.
We define processes related to the issue of credit cards as well as the relevant texts types. 
Bring to the class material related to credit cards.

During this search we will come across different texts types, like those presented in this unit. 

	For the tutor

Suggested questions 

Are you aware of the differences among different types of credit cards?
Do you have experiences of similar transactions? Have you already issued a credit card?
If yes, why did you choose to use these services? Which were the needs you wanted to cover?
How did you get access to this information?
Which was the main parameter that persuaded you to make use of these services?
What do you consider necessary for someone to know before issuing a credit card?
During the process of issuing a credit card, which kinds of texts did you come across and in which order? (i.e. you first completed the text of the application form or you initially got in touch with the advertising  leaflet of the card?) Talk about your experience.  
Do you believe that the information you acquired during the process of issuing a credit card corresponds to reality? Talk about your experience to the class and explain the attitude you have had towards these services before and after using them.



	6. I EVALUATE MY AIMS

	Part of the text of the Visa card is organized around the pattern question– answer. Discuss within the group whether this pattern is communicatively more effective in attracting receiver’s attention and in relation to the quantity of information that it provides (i.e. does it cover all the information needed or some information may be concealed?)

Students become familiar with the function of the image in advertising leaflets and realize the kind of information that can be communicated by visual elementς as well as their relation with the linguistic elements of the texts.

Visa card is associated with the Olympic games. Discuss with the group which purpose this serves. 

A main characteristic of advertising texts is second person plural (you). It is used as a means to address the readers in an immediate way so as to achieve their personal involvement. Therefore, the main objective of the texts, which is the promotion of specific products, is met.   




�For a more extensive presentation of the adult literacy program and the theoretical principles of the educational materials production see Karantzola et al. (2004). In the group that designed the literacy materials participated –apart from the scientific supervisor E. Karantzola– V. Intzidis, M. Kondyli, C. Lykou, V. Vasiliadis, E. Vokotopoulou, V. Kazouli, M. Karali, P. Kyrdi, V. Nikolaou, K. Tiktopoulou and K. Frantzi. The program was implemented as a pilot project addressed to the general population until 2006 and was evaluated as extremely “innovative”. The educational material is at IDEKE’ s disposal.


�The whole project was organized through three literacy levels (low, middle, high), whereas the educational material comprises of ten action fields: Introduction to the alphabet, Everyday life, Work place: basic skills, Services, Citizen’s rights, Labor rights, Work place: new communicative skills, Family literacy, Creative writing: literature, Mass Media.


�Our proposal was also informed by Baynham’s (1995) model for adult literacy and Hasan’s (1996) theorizing of the “recognition-action-reflection literacy”.


� See Appendix for a more detailed presentation of the pacing in the thematic unit “credit cards”- promotional leaflets”. Though a rather controversial social practice, in modern societies credit cards constitute one of the more widespread and popular consumers’ financial recourses. In this sense, since its usage turns into a rather «harmless» practice for citizens, we can consider it as an ideologically loaded social practice, which demands an amount of literate and critical knowledge.


� Each activity is part of a larger unit, of a specific action field and literacy level, which includes all the above presented paces. For a detailed example see Appendix. 


� All extracts are part of authentic texts (newspaper articles) used for teaching purposes.  


� They are advertising leaflets which promote the issue of two different credit cards, MasterCard and Visa.


�  Another authentic text provided for the teaching purposes of this unit.






